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Instructional Strategies:  Academic Vocabulary Development, Reciprocal Teaching, Thinking Maps, Anticipatory Activities, Note Taking


Research: Teaching “Academic” Vocabulary & Reading to ELLs,” Kate Kinsella (2005) Vocabulary is the single, strongest predictor of academic success for second language students. The core of the achievement gap is a profound verbal gap, and to narrow that gap we have to focus on teaching high-use academic words.  

1. Recommends direct vocabulary instruction for all struggling readers, including ELL’s.
2. Explicit steps for instruction include: pronounce, explain, give examples, elaborate, review/assess student learning.  
3. To engage learners, use activities with constant evidence-checks –i.e., written production (word charts, sentence starters), oral sharing, gestures, partnering. Academic English must be explicitly taught. http
Research from the National Reading Panel Regarding the Role of Vocabulary in Reading               

1. Repetition and multiple exposure to vocabulary items are important. Students should be given items that will be likely to appear in many contexts. 

2. Learning in rich contexts is valuable for vocabulary learning. Vocabulary words should be those that the learner will find useful in many contexts. When vocabulary items are derived from content learning materials, the learner will be better equipped to deal with specific reading matter in content areas. 
3. Vocabulary tasks should be restructured as necessary. It is important to be certain that students fully understand what is asked of them in the context of reading, rather than focusing only on the words to be learned. Restructuring seems to be most effective for low-achieving or at-risk students 
4. Vocabulary learning is effective when it entails active engagement in learning tasks. 
5. Vocabulary can be acquired through incidental learning. Much of a student’s vocabulary will have to be learned in the course of doing things other than explicit vocabulary learning. Repetition, richness of context, and motivation may also add to the efficacy of incidental learning of vocabulary. 
6. Dependence on a single vocabulary instruction method will not result in optimal learning. A variety of methods was used effectively with emphasis on multimedia aspects of learning, richness of context in which words are to be learned, and the number of exposures to words that learners receive.

"The vocabulary first of all, especially when it's long words, it gets me confused and it make me feel like if I don't understand one word, then I wouldn't understand the other ... that would [make] me stop, like ok, this is getting me crazy!" 

This comment was made by Louie (a pseudonym), a 20-year old Vietnamese community college student, when asked what he found most challenging about reading his academic textbooks. Louie's frustration with the vocabulary demands of his college reading is likely shared by many language-minority students who are making the transition from English as a second language (ESL) coursework to content courses designed for native English speakers. For students who are not yet proficient reading academic texts, academic words - such as nonetheless, illustrate, and proportion, that are commonly used in textbooks across a range of subject areas (Nation, 1990; Coxhead, 2000) - may also be unfamiliar. While the meanings of technical words are often reinforced by class lectures and discussions, students may be expected to already know the meanings of academic words (Farrell, 1990). Knowledge of academic words has been found to differentiate academically well-prepared from under-prepared college students from all backgrounds (Kuehn, 1996). 

Effective Vocabulary Instruction:

· Does not rely on definitions
· Must represent their knowledge in linguistic and non-linguistic ways

· Involves the gradual shaping of word meanings through multiple exposures

· Teaching word parts in context enhances students’ understanding of terms

· Different types of words require different types of instruction

· Students should discuss the words they are learning

· Instruction should focus on terms that have a high probability of enhancing academic success.

Ongoing Processes that Build Vocabulary: 

· Identify key academic vocabulary words that are aligned to CST and content area curriculum to embed into a given lesson
· Make words visible by using them in word walls and/or other posters that are easily read and referenced by students

· Embed vocabulary in lesson delivery and check for student understanding often
· Use designated vocabulary words in accountable talk with students

· Hold students accountable for using designated academic vocabulary in assignments
